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First  Nine Weeks 

Rights, Responsibilities, and Roles of Citizenship (Duration 1 - 2 Weeks) 

Big Ideas: 1. Citizens have responsibilities to their country. 
2. Citizens have duties to their country. 
3. Citizens have responsibilities/duties at multiple levels of government. 
 

Essential 
Questions: 

1. What is citizenship? 
2. What does it mean to be a citizen? 
3. What benefits do people have in the United States as a result of being a citizen? 

Vocabulary • Responsibilities 
• Rights 
• Duties 
• Civic virtue 
• Citizenship 
• Naturalized 
• Levels of government 

 
Strand Concept PO Standards: Priority (PS)/ Supporting (SS) / Interdisciplinary (IS) HUSD Support Materials & Resources 

S3 C4 PO4 
(PS) Explain the obligations and responsibilities of citizenship: a. upholding the 
Constitution b. obeying the law c. paying taxes d. registering for selective service e. jury 
duty. *Explain- Students will make value decision about what is a good citizen. 

 

S3 C4 PO1 (SS) Describe the benefits of community service.  

S3 C4 PO2 
(SS) Discuss the character traits (e.g., respect, responsibility, fairness, involvement) that 
are important to the preservation and improvement of constitutional democracy in the 
United States. 
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S3 C4 PO3 
(SS) Describe the importance of citizens being actively involved in the democratic process 
(i.e., voting, student government, involvement in political decision making, analyzing 
issues, petitioning public officials). 

 

S3 C4 PO2 (SS) Compare the process of how a bill becomes a law at the federal and state level.  

S3 C4 PO4 
(SS) Compare the roles and relationships of different levels of government (e.g., federal, 
state, county, city/town, tribal). 
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First  Nine Weeks 

Revolution and a New Nation (Duration 4 - 5 Weeks) 

Big Ideas: 1. The Revolutionary War in America (1775-1783) led to the birth of a new nation. 
2. The Declaration of Independence established the desire for colonies to separate from Britain. 
3. The American army faced many difficulties in the early years of the war. 
4. The American Revolution had many causes. 

Essential 
Questions: 

1. What are the underlining causes for revolution? 
2.  How did trade agreements and conflicts between nations affect the economics of the Thirteen Colonies?  
3.  How did British tax policies affect relationships with the colonies? 
4.  Do all people take sides in a war or other conflict; why are some people caught in the middle? 
5. What are some of the reasons that the colonies sought their independence? 
6. Is the evolution of a new nation an easy process? 
7. What differences or similarities in leadership qualities can you identify of Revolutionary War figures? 

Vocabulary • Democracy 
• framers 
• government 
• inalienable rights 
• imports 
• revolution 
• geographic tool 
• Index (geography) 
• Landform 
• legend (geography)  
• natural 
• boundaries 
• physical feature  
• treason 
• boycott 
• riot 
• protest 
• physical map 
• region 
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• settlement pattern 
• thematic map 

Strand Concept PO Standards: Priority (PS)/ Supporting (SS) / Interdisciplinary (IS) HUSD Support Materials & Resources 

S1 C4 PO1 

(PS) Analyze the following events which led to the American Revolution:  

a. Tea Act  

b. Stamp Act  

c. Boston Massacre  

d. Intolerable Acts  

e. Declaration of Independence  *Analyze Judge and support with evidence 

 

S1 C4 PO2 

(PS) Describe the significance of key events of the Revolutionary War:  

a. major battles (e.g., Lexington, Saratoga, Trenton)  

b. aid from France 

c. surrender at Yorktown 

 

S1 C4 PO3 

(PS) Describe the impact of the following key individuals on the Revolutionary War: 

 a. Benjamin Franklin  

b. Thomas Jefferson  

c. George Washington  

d. Patrick Henry 

 e. Thomas Paine  

f. King George III 
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S1 C4 PO5 

(PS) Explain the influence of the following individuals in the establishment of a new 
government:  

a. Thomas Jefferson 

 b. James Madison 

 c. John Adams  

d. Benjamin Franklin 

 

S1 C1 PO5 
(SS) Interpret thematic maps, graphs, charts, and databases depicting various aspects of 
the United States and world regions. (Apply to regions studied.) * Interpret construct and 
assemble 

 

S1 C4 PO6 

(SS) Describe how one nation evolved from thirteen colonies: 

 a. Constitutional Convention  

b. George Washington’s presidency 

 c. creation of political parties (e.g., Federalists,  Whigs, Democratic-Republicans) 

 

S1 C1 PO1 (SS)Construct maps, charts, and graphs to display geographic information.  

S1 C4 PO2 
(SS) Identify purposes and differences of maps, globes, aerial photographs, charts, and 
satellite images. 

 

S4 C4 PO4 
(SS) Locate physical and cultural features (e.g., continents, cities, countries, significant 
waterways, mountain ranges, climate zones, major water bodies, landforms) throughout 
the world. 

 

S1 C4 PO5 
(SS) Interpret thematic maps, graphs, charts, and databases depicting various aspects of 
the United States and world regions. (Apply to regions studied.) 
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S4 C2 PO1 
(SS) Identify common characteristics of contemporary and historical regions on the basis 
of climate, landforms, ecosystems, and culture. 

 

S1 C1 PO3 
(IS) Construct timelines (e.g., presidents/ world leaders, key events, people) of the 
historical era being studied. 

 

S5 C1 PO3 
(IS) Write a summary based on the information gathered that include(s): a. a topic 
sentence b. supporting details c. relevant information 
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First  Nine Weeks 

Principles and Ideals of the U.S. Government (Duration 3 - 4 Weeks) 

Big Ideas: 1. Constitution of the U.S. is a living document. 
2. The United States democracy is based on principles and ideals that are embodied by symbols, people, and documents. 
3. The branches and levels of the U.S. government have checks and balances. 

Essential 
Questions: 

1. How is the Constitution a living document?  
2. How did other documents affect the creation of the U.S. Constitution? 
3. How do separation of powers and checks and balances affect the U.S. Government?  
4. How are the roles and responsibilities of the varied levels and branches of government different? 

Vocabulary • Amendment (Constitutional)  
• anti-federalist 
• Bill of Rights 
• checks and balances 
• Federalist Papers  
• Federalists 
• initiative  
• proposition 
• referendum  
• sovereignty 

Strand Concept PO Standards: Priority (PS)/ Supporting (SS) / Interdisciplinary (IS) HUSD Support Materials & Resources 

S3 C1 PO3 

(PS) Analyze the struggle (e.g., Federalists’ Papers, Bill of Rights) between the federalists 
and the anti-federalists over the ratification of the Constitution. *Analyze compare and 
contrast Analyze cause and effect relationships between and among individuals and/or 
historical events. 

 

S3 C2 PO2 
(PS) Differentiate the roles and powers of the three branches of the federal government. 
(differentiate) 

 



 
 

Higley Unified School District  Social Studies Grade 8 Revised Aug. 2015 

S1 C1 PO4 
(PS) Describe the significance of the following  documents: a. Declaration of 
Independence b. Articles of Confederation c. Constitution d. Bill of Rights 

 

S3 C3 PO5 (PS) Describe the significance of the Amendments to the Constitution.  

S3 C3 PO1 

(SS) Compare the ways the federal and Arizona governments operate: 

 a. three branches 

 b. Constitution  

c. election process (e.g., congressional and legislative districts, propositions, voter 
registration) (compare) 

 

S3 C1 PO1 

(SS) Describe how the following philosophies and documents influenced the creation of 
the Constitution: 

 a. Magna Carta  

b. English Bill of Rights  

c. Montesquieu’s separation of power  

d. John Locke’s theories – natural law, social contract  

e. Mayflower Compact 

 f. Declaration of Independence  

g. Articles of Confederation 

 

S3 C1 PO2 
(SS) Analyze the purpose (e.g., weaknesses of the Articles of Confederation) and outcome 
(e.g., compromises) of the Constitutional Convention. 

 

S3 C1 PO1 
(SS) Describe the following principles on which the Constitution (as the Supreme Law of 
the Land) was founded:  
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a. federalism (i.e., enumerated, reserved, and concurrent powers) 

 b. popular sovereignty  

c. Separation of Powers  

d. checks and balances  

e. limited government  

f. flexibility (i.e., Elastic Clause, amendment process) 

S3 C1 PO3 (SS) Explain the electoral process (e.g., primary and general elections, electoral college).  

S3 C1 PO4 
(SS) Explain how a candidate can be elected president (e.g., Adams-Jackson, Hayes-Tilden, 
Bush-Gore) without receiving a majority of popular vote. 

 

S3 C1 PO5 (SS) Describe the line of succession to the presidency as stated in the 25th Amendment.  

S3 C3 PO2 (SS) Compare the process of how a bill becomes a law at the federal and state level.  

S3 C3 PO3 
(SS) Describe the following forms of direct democracy in Arizona: a. initiative b. 
referendum c. recall process 

 

S3 C3 PO4 
(SS) Compare the roles and relationships of different levels of government (e.g., federal, 
state, county, city/town, tribal). 

 

S3 C3 PO6 (SS) Compare the adult and juvenile criminal justice systems.  

S3 C3 PO7 

(SS) Summarize the significance of the following Supreme court cases.  

a. Marbury v. Madison  

b. Plessy v. Ferguson  
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c. Brown v Board of Education  

d. Gideon v Wainwright  

e. Miranda v. Arizona  

f. Koremastsu v. United States 

S3 C1 PO7 (IS) Differentiate between primary and secondary source materials.  
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Arizona’s College and Career Readiness Standards 

Grade Cluster Standard Common Core Standards Explanations & Examples HUSD Support Materials & 
Resources 

8 R 1 

Cite specific textual evidence to support 
analysis of primary and secondary 
sources. 

The standard asks students to use textual evidence from a 
primary or secondary source document to support their 
analysis of that document. 

 

Textual evidence includes facts, figures, details, quotations, or 
other sources of data and information that provide support 
for an analysis. It can also include the author’s main point, 
purpose and perspective, fact versus opinion, differing points 
of view, bias, credibility and validity of the text. Some 
common types of primary (first hand) and secondary (second 
hand) sources for analysis include: journals, maps, 
illustrations, photographs, documentaries, logs, records, etc. 

Examples:  

• Students analyze the governmental structure of the 
United States and support their analysis by citing specific 
textual evidence from primary sources such as the 
Preamble and First Amendment of the U.S. Constitution 
as well as secondary sources such as Linda R. Monk’s 
Words We Live By: Your Annotated Guide to the 
Constitution.   
Common Core State Standards, Appendix B,  p. 100 
http://corestandards.org/the-standards 

 

• After reading newspaper accounts of the Arizona 
Japanese internment camps, students analyze the 

 

http://corestandards.org/the-standards
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economic impact of forced confinement on families and 
their communities. Evidence to support their analysis will 
be cited directly from the article.   
SS08-S1C8-05 

• During an election year, students read campaign 
literature of a candidate (pamphlets or on-line), analyze 
the candidate’s stance on an issue and cite information 
from the campaign literature to substantiate the 
candidate’s viewpoint. Presentation of the analysis could 
be in written or oral form.  
 SS06-S2C9-01;  SS07-S1C10-01;  SS08-S1C10-08  

 ET06-S3C2-02; ET07-S3C2-02; ET08-S3C2-02  

8 R 2 

Determine the central ideas or 
information of a primary or secondary 
source; provide an accurate 
summary of the source distinct from 
prior knowledge or opinions. 

The standard asks students to identify the important 
information from a primary (first hand) or secondary 
(second hand) source and to create a summary of the 
information based solely on the document. 

Some common types of primary and secondary sources 
for analysis include: journals, maps, illustrations, 
photographs, documentaries, logs, records, etc. 

Examples: 

• Students read the Mayflower Compact of 1620, 
identify the critical information and then create a 
written or oral summary of the content of the 
document based only on the information in the 
document.     
SS08-S3-C1-01 

• Students read a translation of the Laws of 
Hammurabi, identify the critical information and then 
create a written or oral summary of the content of the 
document based only on the information in the 
document.   

 

SS06-S2-C2-04 
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8 R 3 

Identify key steps in a text’s 
description of a process related to 
history/social studies (e.g., how a bill 
becomes law, how interest rates are 
raised or lowered). 

The standard asks students to identify steps of a process 
that is related to any of the five social studies strands 
(i.e., American History, World History, 
Civics/Government, Geography and Economics). This 
can be in written or oral format. 

Examples: 

• Students list the steps involved in the mummification 
process of early Egypt.   
SS06-S2C2-06 

• After learning about Arizona’s road to statehood, 
students communicate the steps required for a 
territory to become a state as outlined in the Arizona 
Enabling Act.  

SS07-S1C7-11; SS07-S3C1-02 

 

8 W 1 

Write arguments focused on 
discipline-specific content. 

a. Introduce claim(s) about a topic 
or issue, acknowledge and 
distinguish the claim(s) from 
alternate or opposing claims, and 
organize the reasons and 
evidence logically. 

b. Support claim(s) with logical 
reasoning and relevant, accurate 
data and evidence that 
demonstrate an understanding of 
the topic or text, using credible 
sources. 

c. Use words, phrases, and clauses 
to create cohesion and clarify the 
relationships among claim(s), 
counterclaims, reasons, and 
evidence. 

d. Establish and maintain a formal 
style. 

e. Provide a concluding statement 
or section that follows from and 
supports the argument 
presented. 

The standard asks the student to write an argument 
based on a social studies issue or topic. The topic or 
issue is presented with logical reasoning and relevant 
data to support the claim. Cohesion and clarification of 
claims are created with effective word choice and writing 
style. A sound conclusion supports the argument 
presented. 

 

Examples: 

• Students write a persuasive essay in which they 
form a logical argument about the importance of 
citizens being actively involved in the democratic 
process (e.g., petitioning public officials about an 
issue that concerns them). 
SS06-S3C4-03; SS07-S3C4-03; SS08-S3C4-03 

• Students choose a third world entrepreneur from 
www.kiva.org based on factors lenders consider 
before lending money. They write a persuasive 
argument to the class about why the class 
should donate money to the selected 
entrepreneur. 

 

http://www.kiva.org/
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SS06-S5C5-03 

• Students choose a viewpoint in regard to a 
recent government decision and write a letter to 
the editor supporting their view. 
SS06-S3C4-03; SS07-S3C4-03; SS08-S3C4-03 

 

8 W 2 

Write informative/explanatory texts, 
including the narration of historical 
events, scientific procedures/ 
experiments, or technical processes. 

a. Introduce a topic clearly, 
previewing what is to follow; 
organize ideas, concepts, and 
information into broader 
categories as appropriate to 
achieving purpose; include 
formatting (e.g., headings), 
graphics (e.g., charts, tables), 
and multimedia when useful to 
aiding comprehension. 

b. Develop the topic with relevant, 
well-chosen facts, definitions, 
concrete details, quotations, or 
other information and examples. 

c. Use appropriate and varied 
transitions to create cohesion 
and clarify the relationships 
among ideas and concepts. 

d. Use precise language and 
domain-specific vocabulary to 
inform about or explain the topic. 

e. Establish and maintain a formal 
style and objective tone. 

f. Provide a concluding statement 
or section that follows from and 
supports the argument 
presented. 

Students are asked to select and develop an 
informational topic. The topic is well-developed using 
facts, details and examples. Various writing techniques 
and rich vocabulary are used to provide clarity and 
cohesion. A strong conclusion supports the information.  

 

Examples: 

• Students write an informative essay about the 
contributions of an individual from an ancient 
civilization, such as Socrates, Julius Caesar, 
Confucius, or Hatshepsut.  
SS06-S2C2-09 

• Students write an informative essay about the atomic 
bombing of Hiroshima and Nagasaki during World 
War II. 
SS08-S2C8-04 
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8 W 3 

 (See note; not applicable as a 
separate requirement.) 

Note: Students’ narrative skills 
continue to grow in these grades. 
The Standards require that students 
be able to incorporate narrative 
elements effectively into arguments 
and informative/explanatory texts. In 
history/social studies, students must 
be able to incorporate narrative 
accounts into their analyses of 
individuals or events of historical 
import. In science and technical 
subjects, students must be able to 
write precise enough descriptions of 
the step-by-step procedures they use 
in their investigations or technical 
work that others can replicate them 
and (possibly) reach the same 
results. 

This standard requires students to use narrative 
accounts (e.g., diaries, journals, stories, folktales, and 
lyrics) which they have read during their research in 
order to support arguments or informative/explanatory 
texts. rades8students: Grades 9–10 students: Grades 
11–12 students: 

Examples: 

• Students write an informative essay describing the 
division in the US over the Viet Nam War. They 
incorporate lyrics from popular songs of the era to 
illustrate the division and tension of the American 
people. 
SS08-S1C9-04 

• Students write an informative essay describing the 
effects on individuals of the intolerance of the 
Holocaust. Excerpts from the Diary of Anne Frank 
are included as evidence. 
SS08-S2C8-05 

 

 

 

 


